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We as a school, connected: in lockdown we  
were determined to remain together, apart and, 
now we are back under one roof, we are 
learning to stay apart, together. 

It takes work and it takes emotional 
honesty for individuals to grow in such 
circumstances. From when they step in as 
Year 7s, a student’s  relationship with her 
teacher is open, based on mutual respect and 
a sense of  unguarded delight in each other’s 
company. I always advise prospective parents 
when looking around any schools to watch 
what happens in the corridors when students 
and teachers cross paths: do they greet each 
other? Is there eye contact? Where’s the 
camaraderie? And we have it here in spades. 
Whether it’s a student’s individual form 
tutor or co-tutor, a subject teacher, academic 
mentor, Head of  Year, our nurse, counsellor 
or pastoral leader: girls will always have 
someone to whom they can turn. 

We are also connected to ourselves, and 
grow to understand, forgive and challenge 
ourselves: we believe in building our own 
internal, moral compasses and being guided 
by those as we go through life; and never 
has this been more important than in these 
ever-fluctuating, uncertain times. Part of  this self-
connection requires courage, the bravery to look 
at ourselves with clear eyes, and to stand up for 
our beliefs. We teach the girls, as young women, to 
own their space, raise their voices for the good, and 
believe in their own agency and power for action 
and change. Whether that’s championing those who 
don’t have such a privileged platform, celebrating 

Pride week and Heritage week and 
supporting other women; whether it’s 
performing in the annual stand-up 
comedy night, or whether it’s having 
the courage to fail and to develop 
true grit: WHS girls are bold, be that 
loudly so or in a more quiet manner, 
and are ready to be the change they 
want to see when they stride out of  
school at the end of  Year 13. 

Finally, we are connected with our community, 
local and global, and believe that true leadership 
comes from service, not from authority; and our 
extensive partnerships scheme is more important 
to us in a post-Covid world than ever. 

As ever, amidst all of  this endeavour, reflection and 
growth, we are a school, which means laughter, 
joy, silliness and song abound, and rightly so. 
Our students are children, and children - we all 
know - hold the key to living life fully and with 
untrammelled delight. Which is why, of  course, 
working with them is such a privilege and why 
welcoming each new generation of  girls into the 
school to continue the legacy of  Wimbledon High  
is such a special part of  my job. 

Fionnuala Kennedy 
explains the  

Wimbledon philosophy  
of a holistic education

It is my absolute delight to welcome you to Wimbledon 
High and our ‘grow’ ethos. This publication will give you 

just a glimpse into the holistic, compassionate and whole-
hearted approach we take to educating girls here at Wimbledon 
High: pastoral care is not an additional strand to our approach, 
but embedded in everything that we do. 

We know that for our students truly to grow, in every aspect 
of  their life, they must feel known, supported and understood; 
and without learning about themselves and those around them, 
they will never truly reach the full potential of  their academic 
learning. Our school motto, ex humilibus excelsa, is all about 
charting this growth in all its aspects: from small things, greatness.

So, whilst I could start by highlighting our fantastic academic 
record, our new state-of-the-art STEAM tower or our TES 
award-winning approach to teaching with technology, the thing 
of  which I am most proud in this school is our ebullient, bright, 
quirky, grounded, curious and hilarious girls, and the way in 
which they and the staff commit to making this school a happy 
and unique community.

FIONNUALA KENNEDY
Head

WHS girls  

are bold,  

be that loudly  

so or in a 

more quiet 

manner
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As school leaders, we seek 
to create the conditions 
in which a child feels 
intrinsically motivated. Any 
parent will tell you however, 
that that is no easy task. 
It is possible, but first you 
need to find what motivates 
the child in question and, 
more importantly, help them 

understand that themselves. For achieving what you want is 
almost always possible; knowing what you want, on the other 
hand, is the hard part. It’s vital, therefore, that school and 
home work together in partnership, and that’s something that 
through our Grow programme of  talks and resources, we are 
always looking to promote.

Positive Psychology, pioneered by Martin Seligman, teaches us 
that in order to flourish, young people need to nurture three 
key components; positive emotions, engagement and interest, 
and meaning and purpose. We can do this by focusing on our 
individual strengths and talents. Strengths, in particular, are 
more ‘buildable’ than talents: with practice, persistence, good 
teaching and dedication they can take root and flourish.

Engaging with their strengths and talents is the key to 
treading Heaney’s durable path. Our mission is to equip 
the next generation with the fortitude, determination and 
resilience to succeed but with the empathy, mastery and 
self-awareness to be truly fulfilled while doing it. That is why 
we believe that self-knowledge is the starting point for every 
stage of  our students’ school careers. Whether entering into 
the Senior School at Year 7, starting GCSE in Year 10, or 
stepping into our Sixth Form, every girl should have a shared 
language of  what motivates them, and how that relates 
to their dreams, ambitions and successes. Furthermore, 
a student body that is better equipped to identify its own 
strengths, is one that is more truly tolerant and embracing of  
others.

“It takes courage,” e.e. cummings said, “to grow up and 
become who you truly are.” We hope that with every step 
your daughters take whether here at Wimbledon High or 
elsewhere, that they too will build that courage, to be true to 
their own secret knowledge.  
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 we need to nurture positive 

emotions, engagement and 

pupose...

self-knowledge
Building

“The true and durable path into and through experience…” 
Nobel-winning poet Seamus Heaney tells us, “…involves 
being true to the actual givens of  your lives. True to your own  
solitude, true to your own secret knowledge. Because oddly 
enough, it is that intimate, deeply personal knowledge that 
links us most vitally and keeps us most reliably connected to 
one another.”

Every generation believes that it must battle unprecedented 
pressures of  conformity; that it must fight harder than any 
previous generation to protect that ‘secret knowledge’ from 
which our integrity arises. This, perhaps, has never been more 
true than for the generation that finds itself  in the midst of  
their education today, at the start of  this atypical and turbulent 
decade.

Poets and philosophers alike have been espousing the virtue of  
‘knowing thyself ’ for centuries. There has never been a time 
when it has been so important for us to focus on the holistic 
education of  our children. The demands and pressures placed 
on young people within our modern society are larger than ever. 
Conformity comes today in the guise of  the echo chambers 
of  social media, wokeness and populism. It will never be as 
important as it is now to help our children’s generation protect, 
know and nurture their own secret knowledge.

BEN TURNER
Deputy Head Pastoral

“It takes courage 
to grow up and 
become who 
you truly are.”
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ARIANA TEIWAH
Year 13

Joining a new school has always been 
something that has made me quite anxious 

even though I have done this several times, 
including moving from Ghana to England.  
 
I joined Wimbledon High School in Year 10 and 
when coming to WHS I was worried I wouldn’t 
make any friends and I would be alone since I 
am very shy as a person, meaning I would be too 
afraid to approach others first. However, the girls 
at WHS were amazing helping me to settle in. 
Firstly, during the tours the girls were so friendly 
and talkative which made it easier for me to talk to 
them as well.  

Then on my first day at WHS since I knew 
absolutely no one I didn’t talk to many people, 
but these two girls approached me first; they 
were extremely welcoming and introduced me 
to their friends. This helped me feel comfortable 
immediately and those two girls are among my 
best friends now.

In the beginning when trying to make more 
friends I joined different clubs like netball and 
Model United Nations so I could talk to people 
who had similar interests as me and the team 
environment these clubs had is always a good way 
to start building friendships. I also tried to make 
small conversation with those around me, mostly 
the girls in my class who I sat next to and the 
people in my form; and I would try and include 
myself  in class conversations and volunteer for 
class activities in PSHE which were always quite 
funny and made the girls see me as being more 
approachable and we could talk about those funny 
experiences. 

My advice to anyone looking at schools is to 
ensure your daughter is involved in the process, as 
for them to have an enjoyable secondary school 
experience it should be based on them and their 
interests. Due to the Covid -19 situation it is 
more difficult to see what the school would be 
like as you can’t see the students and the working 
environment in person, however online and on the 
school website there are videos showing student 
interactions and all the activities the school offers, 
which can help you see if  WHS is the right fit for 
your daughter. 

During my experience at Wimbledon High School 
I have witnessed how inclusive and understanding 
the community is. The pastoral care team here 
are amazing and they really ensure that we look 
after ourselves both mentally and physically. The 
teachers are so supportive in helping us deal with 
academic issues as well as any personal problems we 
may have. The school also celebrates diversity since 
many girls come from different backgrounds and we 
hold events such as Pride Week and Heritage Week, 
respecting and admiring all our differences.  

Settlingin

During my experience at Wimbledon High School I have 
witnessed how inclusive and understanding the community is. 

0908
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Growing
ACADEMICALLY

In order for us to fulfil our school aim that 
‘every girl leaves us prepared to shape the 
society in which she lives and works’, we 
plan a broad and fulfilling curriculum to get 

the best out of  each and every student. We take 
pride and pleasure in watching our students grow 
academically and guiding them on their chosen 
pathway to their next phase. 

The past few months have demonstrated more 
than ever that we need to be light on our feet and 
adaptable in the way we educate our students. 
Whatever the forum, restrictions, workplace or 
delivery method, there are timeless principles that 
we continue to deploy. 

Known for our ‘failure week’, one way we 
encourage resilience in our girls is through risk 
taking - and by that we don’t mean daredevil 
stunts. By creating a risk-taking culture 
academically, both teachers and students are 
freed to explore new ideas and possibilities. 
This can be through introducing unexpected 
elements in the classroom or by asking students 
to lead the teaching on certain topics. Looking 
at concepts from different angles and exploring 
many paths not only encourages students to think 
for themselves but also deepens problem solving 
skills. We instil in pupils  that failure of  a pursuit is 
a learning opportunity from which we can grow. 
Examples of  risk taking can be seen throughout 
the school, such as giving questions for students 

to answer with no prior 
knowledge, posing questions 
where they are in fact no 
obvious answers, or students 
devising their own line of  
enquiry. 

‘What if ’ questions nurture 
curiosity and develop a 
sense of  wonder (one of  our 
key aims as a school) and it 
continues to delight me when 
girls take a germ of  an idea 
and voluntarily delve further 
into it to satisfy their own 
inquisitiveness.  

Examples of  this were seen in 
abundance during lockdown. Take 
my Sixth Form Maths class: when I 
tempted them with snippets of  themes 
not usually covered in school, they 
went on to independently explore 
topics such as Chaos Theory, Game 
Theory, Axioms and Logic, and 
non-Euclidean Geometry. They gave 
presentations of  their investigations 
to younger girls, in turn sparking 
their interest in studying Maths at a 
higher level. This idea of  a collective 
academic pursuit not only enriches 
the individual but, in the sharing of  
thoughts and ideas with others, also 
benefits the whole community. 

At each age and stage students have opportunities 
to use and develop their ‘academic’ voice. 
They range from class activities, where students 
collaboratively or individually give presentations 
on their work, to delivering talks to a wider 
audience such as Wimtalks where they pose and 
answer a question. (Wimtalks are Wimbledon 
High School’s very own version of  Tedtalks where 
students are given 4 minutes to talk on a chosen 
topic). Examples of  recent titles include ‘To what 
extent does literature influence society, instead 
of  vice versa?’ and ‘How are organoids going to 
change biomedical research?’ 

Further opportunities for independent research 
can be seen in the cutting edge studies students 

are undertaking with research 
institutes internationally with 
their work due to be published in 
academic journals. As teachers we 
aim to share the joy of  being lifelong 
learners. When our Year 11 and 
Year 13 students should have been 
on study leave last summer, teachers 
developed a schedule of  electives 
based on their own interests. Able 
to the showcase some of  those 
ideas which had fired their own 
imagination, they became even 
more passionate advocates for their 
subject, hopefully igniting  
the fires of  interest for future 
journalists, scientists and engineers, 
coders and many other career paths.

In encouraging our students to grow 
academically, our overriding focus is 
to nurture their individual interests. 
Our job is to introduce them to 
many and varied topics, across all 
the various subjects they learn, 
in order to find that one thing (or 
many!) that particularly delights 
them, that truly sparks their interest, 
will allow them to flourish and live 
rich and fulfilling lives. 

We instil 

in pupils 

that 

failure of  

a pursuit 

is a learning

opportunity

At each age 

and stage 

students  

have 

opportunities 

to use and 

develop their 

‘academic’ 

voice.
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Whether 

posed 

by either 

teachers or 

students, 

‘What if’ 

questions 

can be an 

invitation 

to innovate, 

discuss and 

debate. 

• What if we 

mixed these 

two together?

• What if we 

repeated that 

experiment 

with a different 

compound? 

• What if we did 

nothing about 

climate change?

CLARE DUNCAN 
Deputy Head Academic
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Nevertheless, the challenges of  this un-
precedented situation went far beyond 
simply having the right tech in place 
- as for so many organisations, we were 
suddenly at the sharp end!

At Wimbledon High School we have 
always been clear that teaching comes 
first - and have been careful to avoid 
software and systems that are gimmicky 
or distracting. So while teachers and 
students were used to using Microsoft 
Teams/OneNote for collaborative  
classroom work and effective feedback, 
we had only tentatively explored its v 
ideo-conferencing function before home 
learning started. 

We swiftly made the decision to offer 
at least some video conference lessons 
in Teams and before we realised it, 
we were soon teaching ‘live’ via video, 
becoming inexpert videographers, and 
along with most of  the working world, 
clumsily learning to mute and unmute.

As the weeks went by there were of  
course peaks and troughs in the experi-
ences of  all concerned - both technical 
and human. On the first Monday as 
pupils across the globe stayed at home, 
Microsoft Teams faltered. We were all 
at the mercy of  our home wi-fi con-
nections with most providers having 
outages at times. 

THE CREATIVITY 
THAT CAME OUT OF COVID

TECHNOLOGY & TEACHING

As the Covid-19 crisis mounted in late February 
and early March 2020, along with other schools 
across the world we began to plan how we could 

continue teaching and learning as our  
staff and students scattered to their homes. 

We have been committed  
for the past 5 years to 
integrating technology into 
the academic life of  the 

school - with our Bring Your Own Device 
scheme, and as a Microsoft Showcase 
School.  

Winning the Times Educational Supple-
ment (TES) Best Use of  Technology Award 
for independent schools in February 2020 
put us in a good position, and we knew our 
digital philosophy was based on sound  
values - using technology in an authentic 
and seamless way in the classroom. 

Underpinning 

everything was 

our GROW 

pastoral focus.

We have been 

careful to avoid  

gimmicky software

RACHEL EVANS 
Director of Digital Learning & Innovation

Teachers and parents alike felt the 
pressure of  combining childcare, home 
learning and full-time jobs. But the dig-
ital space enabled us to continue with 
teaching and learning that was effective, 
productive, interesting and often fun.

A video call in Teams can’t feel like a 
lesson - you can’t see everyone at once 
and interactions quickly feel stilted 
and frustrating. But making use of  the 
chat, the thumbs-up emoji, limiting the 
time on the call and following up with 
text-based chat or collaborative work 
enabled students to feel engaged and 
helped keep our community together. 
We encouraged teachers to break away 
from the screen as well, for everyone’s 
wellbeing and to bring the variety of  
types of  work they would to a ‘real life’ 
lesson.

G R O W  2 0 2 0 / 2 1
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“We feel our girls are incredibly lucky to be benefiting from 
the fantastic provision you have made available to them -  
this is the Rolls Royce of lockdown education.”  Year 10 & 12 Parent
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We were all learning as we went: Frau 
Venter and I figured out how to add 
subtitles to a foreign language film clip; 
Ms Phillips taught a remote sewing 
class, by voice and whiteboard from 
Teams; Dr Neumann encouraged her 
class to go outside, get a flower, dissect 
and photograph it; Spanish classes 
made board games; English classes 
acted out their text with soft toys; music 
groups made amusing remote ensemble 
videos… the list of  exciting ideas that 
came out of  the crisis is extensive. 

And most importantly, in among the 
functional necessity of  online learning, 
our authenticity and creativity shone 
through.

Underpinning everything was our 
GROW pastoral focus. Supporting the 
wellbeing of  our own community and 
looking outwards to help others wher-
ever we can - as our staff and girls have 
done wonderfully - was paramount and 
seeing how students and staff kept con-
nected digitally, sharing painful as well 
as fun times within such a challenging 
period, was a privilege. 

We learnt the importance of  maintain-
ing the kind of  small group collabora-
tion and discussion that takes place in 
classrooms every day. Mastering these 
in an online space already has proved 

useful as we return to socially distanced 
classrooms. We can continue to use 
those digital tools to supplement the 
now treasured experience of  learning in 
the same room - together, apart.

Seeing teachers in our own school, the 
GDST and across the globe sharing 
their experiences, ideas and resources, 
working collaboratively, and learning 
with and from one another may be a 
positive outcome from this crisis. 
 

The school have 

made the absolute 

best of a terrible 

situation. They 

have created, if 

possible, an even 

closer community 

through regular 

communication 

and encouraging 

parents and students 

to participate in 

discussions and 

activities. 
Year 13 Parent
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No scholar or discipline  
can exist in isolation: 

discourse and community  
are central to the progression of 
knowledge and understanding.

1. In education, STEM sought to 

encourage interdisciplinary 

thinking between Sciences, 

Technology, Engineering and 

Mathematics. Connecting these 

subjects takes learning beyond the 

syllabi and into the real world. Adding 

Arts - to create STEAM - increases the 

problem solving potential further.

2.       STEAM offers the chance 

to approach complex 

social problems through 

powerful critical thinking and freeing 

collaboration between disciplines.  

3.  A Wimbledon High education 

is forward thinking and 

holistic. It is liberating. 

Whilst still maintaining the integrity 

of STEAM as a powerful tool for 

social problem solving, we decided to 

scaffold our educational philosophy 

to encourage greater interdisciplinary 

learning. Wimbledon High’s innovative 

STEAM+ ethos allows our subjects to 

be woven and intertwined together. 

4. We can find connections 

in our learning: we can 

look at things through new 

and different lenses, or look at new 

things through lenses in which we are 

already experts. With different twists 

of the academic kaleidoscope, we can 

tinker and play with ideas, exploring 

the blurred edges of subjects in which 

unusual and compelling ideas dwell.    

5.  We aim for every student to 

stride out, prepared to shape 

the society in which she lives 

and works. STEAM+ nurtures curiosity 

and wonder through all aspects of a 

WHS education. 

6.        We empower our students 

to think creatively and 

independently, showcasing 

mental elasticity in all they do. 

It facilitates stretching of all of 

our minds beyond our collective 

imaginations. 

STEAM+ A MANIFESTO  
FOR CROSS-CURRICLUAR  

LEARNING

1514



G R O W  2 0 2 0 / 2 1G R O W  2 0 2 0 / 2 1

Our educational philosophy is 
powerfully underpinned by the belief  
that interdisciplinary learning enables us 
to see things differently. Taking subjects 
out of  silos allows for richer and more 
varied thinkers. For our students to be 
disruptive forces in the 21st century, it is 
their independent minds that we must 
nurture. 

 As part of  their Geography lessons 
we saw Year 8 students problem 
solving around the UN Global Goal 
of  Clean and Affordable Energy. 
They connected their Geographical 
learning with Physics and 
Engineering, constructing their own 
wind turbines in the STEAM room. 

 Year 9, 12 and 13 English students 
have psychoanalysed literary 
characters with our Scientist in 
Residence, exploring them from a 
clinical and pathological perspective. 

 Our Art students have explored the 
Chemistry of  colour and the Physics 
of  light refraction to inspire their 
own painting. 

As you can see, we revel in the 
possibilities of  holding up different 
lenses to our learning.

 In line with our STEAM ethos 
of  exploration and discovery, our 
students are also involved in their 
own original research. For example, 
they have worked with UCL’s 
Mullard’s Space centre to analyse 
data about the erosion of  the Earth’s 
plasmapause. 

 Recently, our Year 11-13s have been 
working with the Sanger Institute, 
the Wellcome Genome 
Campus (in Cambridge) 
as well as ELLS lab in 
Heidelberg Germany on 
a bioinformatics project, 
bringing together Biology, 
Maths and Computer Science.  

SUZY PETT SUZY PETT 
Director of Studies

STEAM offers the chance 

to approach complex 

social problems through 

powerful critical 

thinking and 

freeing 

collaboration 

between 

disciplines...  

STEAM+ Politics, Philosophy and 
Economics as part of  

inter-disciplinary learning
We know that for our students to thrive in our increasingly 
complex world, they must learn to see things through  
different lenses. 

Year 10 is a critical time when we expect pupils to look 
outwards, understand the world around them and question 
the ideologies - political, economic, philosophical - that are so 
influential today. Therefore we devised our pioneering Politics, 
Economics and Philosophy (PPE) course for Year 10 alongside 
their GCSE studies. Students become robust thinkers about 
important global, national and personal issues, approaching 
them from different perspectives.

The course ends with our Year 10 Students developing their 
voices by writing their own articles on a topic of  their choice.  
The array of  interests was kaleidoscopic. Articles ranged 
from Kantianism vs Utilitarianism; to immigration; to 
beauty; to Plato; to student loans; to voting; to Trump... and 
everything in the middle (including, of  course, the impact of  
Coronavirus). 

There is no doubt that students have developed mature 
and thoughtful ideas on these matters and their articles 
were hugely impressive. Overleaf, Emily explores the future 
of  work, articulating the continually changing nature of  
employment for Generation Z. She articulates the very need 
for our STEAM+ ethos.  

...and see things through 

different lenses. 
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What does cross-curricular learning ethos look like in reality? 
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2030    Although it is 
only 10 years 
away, it is hard 

to imagine how much the workforce 
will change by then. With the ongoing 
existential crisis our world currently 
faces in Covid-19, as well as rapid 
advancements in technology and many 
other factors, by 2030 the world of  
work will definitely look different. 

As more tech savvy Gen Z’s start 
working, it is only natural that 
technology will be used more in the 
workplace in the future. Although 

face to face interactions are highly 
important and still will continue to 
be in 2030, 68% of  Gen Z think 
advanced technologies will improve 
their work experience. 

Examples of  new technology that 
could be introduced to the workplace 
are wireless mobile charging, upgraded 
interactive displays, voice activated 
systems, perhaps even holographic 
conferencing for meetings! 

The list is endless. 

EMILY FEWKES
Year 10 when written

 future  of  work: 
How will career options and the  

working environment change by 2030?

THE

STEAM+
Companies now more than ever are 
considering workers’ health in the 
workplace. Studies have shown that 
sitting down and remaining sedentary 
for hours a day is hazardous to our 
health, meaning by 2030 there could 
well be standing desks in offices and 
longer breaks between work. When 
you think of  work the typical 9-5 job, 
five days a week in the office comes 
to mind, however remote working is 
becoming increasingly more popular 
within companies and will only 
continue to grow.

Some companies have already led the 
way by having a completely remote 
workforce and by 2030 this will be 
even more common, especially due to 
Covid-19, which has forced workers 
to work remotely, giving companies a 
chance to experience how this works. 

Flexible hours and working from 
home, which used to really only 
be common for parents with small 
children, will be a popular way of  
working. By 2030 many people will 
be working in home offices following 
their schedules to meet their needs. 
Whilst some will be working at 
home there will still be offices where 
people go to work, however these 
spaces will be designed to be more 
collaborative and interactive., One 
way of  achieving this is adjustable 
furniture that promotes conversation. 
Just think about the layout of  
tables in a classroom now (or at 
least before Covid-19 and social 
distancing) compared to the strict 
row structure 30 years ago. Now 
children can interact much more, 

simply because of  the furniture 
layout. Coworking spaces might also 
become more popular especially 
among remote and flexible workers 
who need interactions with people 
whilst working now and then. With 
more millennials and Gen Z in the 
workforce, they tend not to live to 
work but work to live and are much 
more concerned with a healthy 
work life balance compared to older 
generations. Studies have shown that 
62% of  Gen Z value a positive social 
atmosphere at work more than a 
higher salary. 

By 2030 the working environment is 
not the only thing that will change. 
Currently research has shown that 1 
in 5 workers are in occupations that 
will shrink, 1 in 10 are in occupations 
that will grow and the majority of  
workers (7 in 10) are in jobs with 
highly uncertain futures. More 
and more jobs are beginning to be 
automated. One example that has 
already happened is in supermarkets; 
nowadays there are many self-scan 
machines meaning fewer workers 
need to be employed. Another 
example is travel agents; most people 
nowadays book their holidays online 
- after all there are hundreds of  

websites such as Trivago and Opodo 
that do much the same job as a travel 
agent. 

Artificial Intelligence (AI) is 
developing rapidly and by 2030 over 
20 million jobs could be automated. 
The jobs that are most at risk include 
retail assistants, customer services, 
finance admin and elementary 
storage, however not all jobs are 
at risk. Empathetic and creative 
jobs such as doctors, teachers and 
therapists etc require compassion 
and empathy as they often deal with 
people. This is something AI does 
not have and never will compared to 
humans, therefore these jobs cannot 
be replaced. 

Although some jobs will disappear by 
2030 others will be in high demand. 
Careers such as health specialists, 
STEM specialists, creatives, 
managers and those working in 
education and training will be 
needed. There will also be a rise in 
jobs that do not yet exist. As issues 
to do with climate change and the 
environment are becoming more 
pressing more jobs will open up to 
deal with them. Who knows - maybe 
in the future you will become a wind 
turbine specialist! 

Although none of  these ideas are set 
in stone - after all, predictions are just 
predictions - the world of  work will 
look very different by 2030 and it will 
continue to change whether that is 
the office you work in or the career 
you choose.  

STEAM+
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Total Eclipse
BY AMBAR MADHOK
Year 10 when written

Birds fall as daylight spawns
‘words fail where music speaks,’
Dawn ends and twilight reigns 
A whole ball of  light
Gone
In an instant

Over days, the slices bear inwards,
Creating a crescent;
The shape of  your brow
Orange glares gleam, forming red gloom.
The light regained,
Time to howl,
Wolves prowl, avoiding the
Shot.

The endless repeat of  the total eclipse
Cycles that hunch with the weight of  our lives.
The moon like us, has its days,
But
Constantly wishes to block the sun rays.

Blue Hydrangeas
BY YUBIEN KANG 
Year 7 when written

You pick them slowly
Gently, as if  they may break
You hold them dear to your heart
All whilst they grace your life with love
 
A girl walks by
And she said to you
Why do you pick those flowers lady?
Aren’t they going to die?
 
You look down at your hands
The flowers have started to wilt
You realise your mistake
one too many seconds late
 
Why had you not let them grow?
They would have lasted longer
But the flowers were gorgeous
You could not have resisted
 
You could not bear to let it go
You needed the colours
The bright blue colours
For without them you could not go on.

Untitled
BY GENEVIEVE KEARNEY
Year 7 when written

A woman is the real architect of  society 
They design everyone that you see
 
A woman with a voice by definition;
Is a strong woman
 
A woman overcomes everything
That was meant to destroy her
 
A woman is unstoppable when  
She realises she deserves better
 
A woman is successful because
Other women have her back
 
A woman once said ‘Beauty begins
The moment you decide to be yourself ’
 
A woman would rather walk alone
Than follow anyone else’s shadow 
 
A woman knows that
Her voice can change the world
 
I am the girl
That will be the woman
With the attitude
With the same class
 
I am proud to be a girl!

Finding your voice 
through essay or 
creative writing is 
all part of growing 
academically and 
intellectually.
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PARTNERSHIPS

Part of  what makes Wimbledon High School special 
are the rewarding opportunities to explore the wider 
community through our enrichment partnerships 
programme. Each week all girls in Year 11 and 

12 spend an afternoon in the community, whether it is 
supporting children in specialist schools during their lessons 
or chatting to elderly residents in local care homes. Last 
academic year I visited Linden Lodge, an amazing school for 
young people who are visually impaired. I spent Thursday 
afternoons volunteering in their Art Department, supporting 
the students with a range of  tasks, from helping to guide their 
hand whilst painting or just having a friendly conversation 
at the end of  the lesson. I was also fortunate enough to learn 
some Makaton, a method of  communication using speech 

Each week all girls in 

Year 11 and 12 spend 

an afternoon in the 

community. 

with signs. Not only were these sessions 
one of  my weekly highlights, but I also 
developed a profound respect for these 
young people whose determination and 
resilience, despite the additional health 
issues they often face is incredible.

Another highlight of  my time at WHS  
so far, was the incredible SHINE 
programme which I was involved with 
from January to mid-March. SHINE is 
a series of  ten Saturday mornings which 
aim to encourage curiosity, enhance 
attainment and improve the self-
esteem of  children from local primary 
schools, through a variety of  academic 
and creative activities. Through this 
enriching experience, I discovered that 
often the best way to support someone 
is to turn the task into a game using 
laughter as a useful tool to mask the 
hard work and effort that may be 
needed. Besides being great fun, SHINE 
was also immensely rewarding as I 
witnessed my mentee blossom  
from a shy and reserved boy, into a 
much more talkative child who was 
always keen to engage. It was a privilege 
to have such a positive impact on 
another person and is an experience I 
would urge others to be a part of  too.

This year, due to the current Covid-19 
restrictions, our partnerships 
programme will look slightly different 
as we move onto a virtual platform. 
However, we are excited to introduce 
’WimFlix’, a new branch of  the 
‘Teach Together’ programme with 
neighbouring schools. Through an 
engaging yet informative video series, 
our Sixth Form Subject Leaders and 
Academic Scholars our Year 11 and 
Year 12 students will aim to enhance 
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Year 13

Through this  

enriching 

experience,  

I discovered 

that often the best 

way to support 

someone is to turn 

the task into a game 

using laughter as a 

useful tool to mask 

the hard work 

and effort 

that may be 

needed.

understanding of  the KS2 curriculum, 
sharing their passion for the different 
subjects and hopefully inspiring a love 
for learning among the children.

This year, more than ever during 
the global pandemic, it is extremely 
important that we continue to reach 
out and reconnect with our wider 
community. We are striving to make 
this the best year yet for strengthening 
our partnerships here at WHS. 



G R O W  2 0 2 0 / 2 1G R O W  2 0 2 0 / 2 1

I am realising as I get (inexorably) 
older that there are certain things 
at which I have learnt to be entirely 

helpless. These include but are in no 
way limited to: replacing the spotlights 
in my kitchen ceiling; knowing how 
the staffroom photocopier works; 
memorising people’s phone numbers; 
and running 10km. It horrifies me to 
have had this realisation. I consider 
myself  to be an independent person, 
capable and well-educated, and yet 
these are all basic things I can no longer 
do. They’re not things I could never do, 
such as dancing en pointe, or flying a 
plane, but things I have slowly erased 
from my skillset, either because I no 
longer require the ability to do them 

as I have someone else to do them for 
me (ceiling lights, photocopying), or 
technology means I no longer have to 
use my brain to complete these tasks 
(phone numbers), or I haven’t practised 
them enough and so have lost the 
ability to do them (running).

We’ll all have these elements of  our 
lives that we can no longer access, and 
perhaps it doesn’t matter. Perhaps it’s 
simply inevitable that in the Wiki/
Google/Alexa age, we no longer need 
to memorise phone numbers or indeed 
anything; that knowledge is no longer 
necessary or even relevant (nonsense, of  
course); that a key aspect of  becoming 
more senior in your career means you’ll 

forget how to do some of  the more 
administrative tasks; and that as we 
get older we have less time to spend on 
leisure activities such as running.

But, it got me thinking, this erosion 
of  ability, this learned helplessness I 

have slowly developed as a result of  
others doing things for me, or because 
I haven’t exercised the right muscles 
to maintain the skill: to me, this loss of  
ability perfectly represents a key and 
indeed increasingly crucial element 
of  pastoral care in schools which is 
threatening the ability of  our pupils 
to develop skills for themselves. This 
is not to minimise the importance of  
supporting young people experiencing 
poor mental health, and Wimbledon 
High is a pioneer in ensuring we are 
open in our thinking and discussions 
around those serious issues. But it is 

my increasing concern that the ever-
earlier interventions of  pastoral leaders 
and carers, as well as the anxiety 
surrounding the modern approach to 
parenting, means that teenagers are 
losing the ability to help themselves in 
testing situations. And we know it’s an 

ability they are losing, rather than one 
they never had - just like my running. 

When you see a toddler learning to 
walk, they will naturally pick themselves 
up after a tumble, using the nearest 
item of  furniture to carefully but 
determinedly find their feet again.  
They learn for themselves that they are 
not helpless, that it is within their ability 
literally to keep on going. So we know 
children instinctively understand what 
it is to work something out, to struggle 
until a goal is met and to rely on their 
own strength to do so. 

HELPLESS  
E
S

N

Is the modern approach to pastoral 
care really helping our students? When you see a toddler learning to walk, 

they will naturally pick themselves up 

after a tumble...

S:
FIONNUALA KENNEDY

Head

LEARNED
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It stands to reason, then, that when 
we remove obstacles from children’s 
paths at the first sign of  struggle or 
distress, when we over-medicalise or 
put into a therapeutic context what 
could well be simply an expression of  
sadness or anger, and when we move 
in to solve problems for young people 
rather than asking them how they wish 
to approach an issue for themselves, we 
are encouraging learned helplessness, 
removing from them slowly but surely 
the ability to cope and navigate as they 
head off into the world, without us 
acting as stabilisers. 

Our intentions are wholly good, and the 
outcome a potential disaster. Resilience 
must be developed by the individual 
themselves, not handed out as a gift.

So, what’s the answer? Well: we must 
be robust with parents, laying out the 
approach of  the school and sticking 
to it, not giving in to parental pressure 
to intervene in an area of  a pupil’s 

life when you know it’s not the right 
call. We quote to our parents Beckett’s 
phrase: ‘Ever tried? Ever failed? No 
matter. Try again, fail again, fail better’, 
adding that what he did not write was 
‘Ever tried? Ever failed? No matter. 
Text your mum, she’ll ring the school 
to complain and you’ll be put into the 
netball team after all’. A true, trusting 
partnership with parents is absolutely 
crucial.

‘I am not afraid of storms,  
for I am learning how to sail my ship’. 

Resilience 

must be 

developed 

by the 

individual 

themselves, 

not handed 

out as a gift.
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And what about the pupils? I really like 
asking them to adopt the ‘Three Before 
Me’ mantra: which three things have 
they tried before coming to me for help, 
and why do they think those things did 
not work? I’ll guarantee that you’ll find 
that 9 times out of  10 they are yet to try 
anything for themselves…

And finally, what about us as educators? 
Well, it’s difficult, but I try always to ask 
myself: am I unconsciously removing 
obstacles here without needing to do so? 
If  so, is it because it’s quicker to arrive 
at a solution which will suit the child 
and parents, and I am very busy? Is it 
because I genuinely care and really want 
to help alleviate the suffering of  the pupil 
short term? The answer is almost always 
yes to at least one if  not both of  those 
questions. We all came into this career 
because we are the solvers of  problems, 
the finders of  solutions, and because we 

want young people to be happy and to 
thrive. But we run the risk of  raising a 
generation of  young people who have 
learned from us not only Shakespeare, 
and differentiation, and chess, but also 
how not to manage themselves in times 
of  difficulty or complexity.

It is not the role of  schools to keep a 
child’s life storm-free. Rather, it should 
be the aim that every child leaves school 
able to say, along with Louisa May 
Alcott, ‘I am not afraid of  storms, for  
I am learning how to sail my ship’. 
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I am a talker, and I suspect that is 
true of  many teachers.  We get a 
buzz from sharing our passions 

for our subject, from explaining and 
answering questions and from solving 
problems. But increasingly my attention 
has been drawn to the importance of  
listening as a vital way to genuinely 
shift our focus away from ourselves, our 
opinions and assumptions; forcing us to 
notice what is really happening for our 
students, what they are learning and the 
journey they are making as they engage 
with the information we are presenting.

Concerns about the quality of  listening 
may be a reaction to the Twitter 
generation which seems to demand 
that we constantly project our thoughts 
and ideas out into the world – this 
demand to be seen and heard where 
perhaps nobody is doing the listening. 
But we have long been aware that it 
is easier to notice and respond to the 
louder and more obvious messages that 
can be presented by students. Susan 
Cain’s “Quiet: The power of  Introverts 

in a World That Can’t Stop Talking” 
reminded us of  what we may miss if  
we don’t stop to make sure that all 
voices are heard, and of  our obligation 
as teachers to ensure that no one is 
overlooked.

One listening activity is that of  students 
working in pairs to sit silently for 
between one to three minutes whilst one 
partner describes a situation, perhaps 
a simple event like a holiday or a more 
emotional experience such as a recent 
frustration or disappointment. In either 
case it is revealing to notice the desire 
as a listener to interrupt, join in and 
comment, rather than allowing the story 
to remain that of  the storyteller.  
We asked our Year 12 to sit back to 
back in pairs to listen for one minute to 
their partner and then to repeat back 
what they had heard. Giving time to 
listen to the end of  the story and then 
telling the account back allows a sense 
of  mutual understanding to grow and 
holds a mirror to the mistakes we often 
make in our everyday interactions. 

The girls were able 
to acknowledge their 
own behaviours. 

We know that many 
friendship issues arise 
from not listening 
honestly to each 
other and we know 
the damage done by 
quick reactions to 
a message on social 
media. It can take 
months of  unpicking 
to repair the hurt 
caused. Encouraging 
students to listen 
fully, to think before 
they act, and to check 
with each other 
to see if  they have 
understood correctly, 
are all useful tools in 
diffusing potentially 

viral misunderstandings in an age which 
encourages swift reactions with a quick 
“like” or “dislike”. 

Neuroscientist Sarah Jayne-Blackmore 
has spoken and written many times 
on the nature of  the adolescent brain 
and reasons why it leads to greater 
risk-taking behaviour, and how this 
behaviour is significantly influenced 
by peer group approval. We want to 
influence our students and encourage 
them to make what we consider the best 
decisions, but the evidence suggests that 

they are not going to hear us unless we 
really take time to listen and understand 
what is important to them. 

In one to one conversations between 
tutors and Students or indeed between 
parens and their daughters, we adults 
need to be skilful in creating a situation 
of  trust in which the young person can 
really open up. 

Making it obvious to the student that 
these conversations are important - that 
they deserve proper time and attention 
and that we are genuinely listening to 
their experience and their story - is vital 
in building a successful relationship.  
Body language and preparation will 
tell the student far more than words, so 
making sure you have time to genuinely 
be there for them is vital, as they will 
be quick to assume that we are not 
really interested and then any words of  
wisdom will fall on stony ground.

We invited the Samaritans in to talk 
with Year 12. Hearing the accounts 
of  these masters of  listening without 
judgement, people to whom those who 
are feeling most isolated and rejected 
turn to was truly inspiring. But they 
emphasised that the skill of  listening was 
something that we should all practise 
in our relationships to help avoid 
people becoming isolated in the first 
place. Their campaign Shush “wants to 
encourage people to listen to the really 
important things their friends, family 
and colleagues need to tell them, and to 
devote some time and attention to being 
better listeners” (Samaritans).  This 
was a powerful session, which left us all 
awed by the potential impact each one 
of  us can make by just taking the time 
to stop and listen and allowing others to 
be heard. 

SUZANNE EAST 
Head of Year 13

 We have long 
been aware that it 
is easier to notice 
and respond to 
the louder and 
more obvious 
messages that can 
be presented by 
students.

• Check in & boundaries

• Non-verbal communication

• Listen ‘actively’

• Have an agenda

• Try to avoid closed questions

• Use challenge where 

appropriate

• Feedback

• Set targets

• Keep a written record

• Follow up

Mark Wilmore, one 
of our sixth form 
tutors with many  
years of experience 
as a Samaritan, 
and currently 
training as a 
counsellor,  
shared his top tips 
for these listening 
conversations:

THE
POWER     

OF
LISTENING
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Advice for parents and teachers  
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Form tutors 
The tutorial system allows the 

holistic academic and pastoral 

wellbeing of individual students 

to lie with form tutors. These 

members of staff, supported by 

co-tutors, are the first port of call 

for both students and parents. 

Tutors meet with their forms 

daily; they deliver a significant 

part of the PSHE programme and 

meet one-to-one with girls as part 

of our termly Review & Reflection 

sessions. In Sixth Form, tutorial 

support is key as students explore 

options for life after school, 

including university applications. 

Neurodiversity 
coordinator 

Our neurodiversity co-ordinator 

is here to support the girls who 

require extra or differentiated 

approaches to their learning, as 

well as to ensure staff have all 

they need to teach those girls in 

their lessons. Girls are supported 

in small groups and one-on-one, 

and where appropriate benefit 

from any special requirements 

they may have for public 

examinations. 

Peer Counsellors  
A Peer Counsellor from the 

Sixth Form is assigned to each 

form group, providing another 

source of advice and a less 

formal listening ear for any girl 

who would like to use that route 

of support. Peer counsellors are 

trained by the School Counsellors 

and the Deputy Head Pastoral 

and know how to differentiate 

between small, solvable problems 

and more significant issues which 

need to be passed on.  

School Counsellors
We currently have two school counsellors,  

who both work part-time and make up a full-time 

provision. Counselling is provided without charge 

and is managed by the Deputy Head Pastoral. 

Heads of Year 
Heads of Year lead the pastoral 

care of their year group and 

have an overview of each 

girl’s academic performance. 

They are trained in supporting 

students with more serious 

wellbeing concerns and issues. 

They are supported by Assistant 

Heads of Year and as a team, 

meet regularly with the Deputy 

Head Pastoral. 

Clubs and activities lie at the heart of the  
Wimbledon High School experience, even in Covid times. 

THE 
PEOPLE 
BEHIND grow

While pastoral care is 
woven through the fabric 
of Wimbledon High life 

and thus is the concern of 
everyone here at the school, 
there is a dedicated team of 

professionals looking out 
for our students. 
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School Nurses 
Our nurses play a key role in supporting students and 

communicating with the pastoral team about individual 

girls. They also provide support and information for 

staff and parents when girls have particular conditions, 

which require specific knowledge or awareness. 

OUR CO-CURRICULAR 
PROGRAMME

Clubs afford the opportunity 
for students to move away from 
academic pursuits, pursue 
individual passions and develop 
new interests and talents.  
Crucially, they offer socialisation 
within and across year groups, 
which is so vital for wellbeing.

Sport, Music, & Drama 
These lie at the heart of  our co-
curricular programme. The old adage, 
‘healthy body healthy mind’ could 
never be more true. With multiple 
opportunities to participate, everyone is 
welcome at these activities regardless of  
standard. At times, these clubs may be 
in person, at other times they maybe 
virtual, regardless they are fun, engaging 
and challenging.

Masterclasses
This is the academic arm of  the co-
curricular programme, comprising: 
Electives: 4-week bursts of  lectures/
discussion groups following specific 
areas of  staff interest not covered in 
any exam specification at WHS. It’s all 
about learning something new for the 
love of  learning.
Cross-Curricular: These include two 
or more departments teaming up to 
provide more than one perspective on 
a particular area. For example, racket-
research investigates tennis players (and 
how they use their rackets) from both a 
scientific and a sports perspective.

PaWHS
A student-led initiative which promotes 
activities that are just for fun or which 
provide a more mindful experience. 
They give a moment in the school day 
to move away from the hustle and bustle 
and play a board game, sew, knit, or 
bake with friends.

Raise Your Voice
Expressing opinions and thoughts 
clearly and coherently in small 
groups or in a larger arena is a life 
skill. Whether it’s through Women of  
Wimbledon (WoW), Model United 
Nations (MUN), Debating or Black 
Lives Matter, each builds confidence in 
public speaking and the forming of  a 
clear line of  argument. Many of  these 
clubs are led by student ambassadors.

Skill Development. 
Offering the chance to learn something 
new and different, for example: 
sign language, teen tech, coding, or 
photography. 

For the full spectrum  

of co-curricular activity, 

please see our Imagine 

guide - available on  

our website.
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